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AREA OF FOCUS 

 
BUILDING POWERFUL LESSON SEQUENCES TO 

SUPPORT the INQUIRY  

BASED LEARNING UNIT 

 

 

 

 

 

 

 

 

 

 

 

 

 
The artifacts that I have selected as examples of lesson 

sequences used in classrooms implementing Inquiry-Based 

Learning and Teaching integrated Units reflect the belief that 

real learning involves students actively personalizing new 

information as well as resulting in a transformation of their 

thinking and schema for the topic studied.  The changes can be 

powerful and it takes powerful instruction and learning to make it 

all happen., 
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I believe that this transforming experience happens when 

students embrace questions that truly matter to them.  These 

units invite students to “live the questions” When the teachers 

(learning coaches) plan learning sequences that reflect the 

commitment to this end we see students who are fully engaged, 

think critically and problem solve.  But most importantly, students 

OWN their learning. 

 

In order to define curriculum integration, there must be 

reference to knowledge.  How could there not be?  If we are to 

broaden and deepen understandings about ourselves and our 

world, we must come to know “stuff” and to do that we must be 

skilled in ways of knowing and understanding. 

 James Beane, “Curriculum Integration  

and The Disciplines of Knowledge,”  

1995, p 100 

 

The goal of organizing instruction around explicitly teaching 

reading strategies is to provide opportunities for intermediate 

students to practice, use, and apply a wide range of strategies.  

In the integrated Inquiry Unit students will need to learn these 

strategies so that they can effectively teach or persuade others 

to join their cause or embrace what they have learned from their 

inquiry based learning.  

Both teachers and students must develop their instructional 

intelligence 

Explicit and direct instruction through balanced structured 

approach might take the form of Mini-Lessons., Shared Reading, 

Read Aloud, Guided Reading, Literature Circles, Writers’ 

Workshops and Independent Reading Information Circles, circles 

of knowledge Celebrations, community sharing of inquiry projects 

etc. 
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When teachers put multi- leveled texts/resources in front of 

their students and expect them to make meaning; Before, During, 

and After the reading, they must provide the scaffolding 

necessary to support our students to actively construct meaning 

from the print. This is where the strategic teacher makes such a 

big impact on student achievement! 
 

The primary goal of a strategic reading program is to develop 

students’ understanding of and use of strategies so that they can 

broaden their prior knowledge, improve comprehension, and, most 

importantly, ENJOY the learning experiences. 
 

With integrated inquiry based learning the educators step out of 

the single-subject instruction framework and invite students to 

envelope themselves in the complex and multidisciplinary real 

world where they interact with real-world issues and problems. 

 

This approach does not demand but results in critical thinking and 

deep understanding of the issues they choose to investigate. 

There is room for all kinds of instruction and learning.  Most of 

all it is a way to pull the best of instructional intelligence 

together so that both students and teachers alike can learn to 

live lives that leave us truly satisfied 

The teaching team or facilitators are challenged to create lesson 

sequences that will support and engage all students.  Launching 

the Unit becomes the focal point for the planners and is usually 

the cornerstone for all the grades.  (Usually a picture book is 

part of the mini-lesson) 

Students are invited to contribute artifacts that support the 

central theme.   
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The inquiry approach is supported by current research as a 

powerful framework for academic achievement and high student 

engagement.  Students see the purpose of the learning.  The 

focussed conversations, readings, authentic writing activities and 

exposure to a wide range of resources and information all 

contribute to their ability to create their own  question and  

eventually demonstrate their learning. 
 

Everything taught and or explored as a result of their inquiries, 

including instructional strategies is in service of embracing and 

understanding the Big Inquiry question. 

The most profound learning takes place when there is a school 

wide focus on the inquiry.  This results in teachers planning  

collaboratively and  having deep conversations around student 

learning. 

Mini-lessons that have clear learning intentions addressing the 

big ticket items are drafted. After the lessons teachers reflect 

on what worked and what student needs still need to be 

addressed. 
 

Small group guiding the learning sequences are prepared.  

Connecting, processing and transforming and personalizing the 

learning become a framework that teachers and students alike, 

work with. 
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PEARLS OF WISDOM 
 

Select some that speak to you. 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

Research in learning shows that purpose drives motivation, 

determines what one attends to, how one engages, and what one 

remembers. Without purpose there is not traction for 

engagement  or learning. (J Wilhelm 2009) 
Randy Bomer 

Speaking Out for Social Action 
I 

It’s well recognized that most curriculum is a mile wide and an 

inch deep.(Grant Wiggins). In contrast , inquiry works to master 

a sense of self efficacy 

 

 

It’s well recognized that most curriculum is a mile wide and an 

inch deep.  In contrast, inquiry works to master a sense of self-

efficacy and true competence that only come over time with 

deep understanding  and use. Page 16 Jeff Wilhelm 2009 

Make writing for social action and democracy take its place. 

During this unit students should use writing to accomplish 

something in the public social world 

If educators care about guiding students to become critical 

voices in society we will have to work against the trend of 

reducing the definition of literacy to discrete and trivial skills. 

By teaching students to raise their voices through writing on 

social issues that concerns them we teach them to actively 

participate – 

I mean writing as a way to changing one’s world. 
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Research calls for explicit 

bridging 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

If overlapping 

skills as concepts 

are not illuminated 

for the learner…. 

 

 

Then transfer of 

learning to new 

(novel) situation 

is less likely to 

occur. 
 

Then transfer of 

learning to new 

(novel) situations is 

less likely to occur. 
 

 

 

To leave the learner unattended in 

making connections, both within and 

across the disciplines, is to overlook 

the latest research on transfer or 

learning which calls for explicit 

bridging. 
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Learning Sequences Overview 

The big inquiry question is: 
“How were indigenous groups across Canada impacted by 

immigration patterns? and How did geographic/physical regions 

affect settlement in early B.C. and across Canada? 

 

 

All other inquiry questions are in service to this Big Inquiry. 

 
 

Lesson Planning with the “End” in mind 
 

 

#1 Lesson  Intention : for the 

“launch lesson  

 

Students will build, change and revise 

schema around  

(1) “Canada – early contact 

(2) “Key Events (immigration) and 

(3) “Factors (physical regions) in 

development of B.C. and Canada” 

 

 

 

What are the 

enduring outcomes 

for the sequence? 

 

1. I can identify/read/create a complete map of 

Canada, and identify physical regions. 

 

2. I can identify significant European countries 

where immigrant groups came to Canada. 

 

3. I can identify and state purpose of text 

features found in Atlas. 

 

4. I can create a timeline and present 

This lesson sequence is presented as a launch for the integrated unit 

“Canadian Historical Connections” in a Grade 6/7 classroom. 
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information about cultural impact of 

immigration on Indigenous groups. 

 

5. I can create a G.O. that shows my 

understanding of the genre “historical fiction.” 

 

6. I can participate in a meaningful conversation 

about my fiction and non-fiction selections. I 

will select from a variety of strategies to show 

what I know about my reading selections. 

 

7. I can summarize and clearly present my 

learning using clear voice, appropriate 

vocabulary and ask for feedback. 

 

 

How will the 

students get there? 

Students will have access to maps, historical fiction, 

and a rich variety of multi-level resources to support 

inquiry projects. 

Students will invite a variety of guests to a 

“Celebration of Knowledge” where they will 

demonstrate acquired skills of Unit. 

 

How will 

students/teacher 

know? 

1. “Traffic light” self assessment completed 

2. Oral language rubric completed 

3. Feedback from audience (Celebration) 

4. Two projects presented to publishing 

5. Self, peer and teacher assessment 

 

Resources for 

Canadian Historical 

Connections 

Integrated 

Unit/Theme Bin 

Focus Texts: 

Canada Atlas (25) 

Secret of the Dance - Alfred Scow & Andrea 

Spalding (9) 

Strawberry Moon (6) 

A Dog Came Too -  Ainslee (6) 

No Time to Say Goodbye – Sylvia Olson (6) 

Buffalo Hunt – Pope (6) 

Klondike Cat – Julie Lawson (6) 



 

Draft Written by Donna Klockars 

 

As Long as the river Flows - Larry Loie (6) 

Historical Maps of Canada  

Silver Threads 

Pettronella 

Gold Fever Trail 

Caribou Runaway 

The Long March – Marie-Louise Fitzpatrick 

When I First Came to this Land.  Oscar Brand (song) 

All About Canada Series (6 of each title from 

“Geographic Regions” 

A Coyote Columbus Story – Thomas King  

Cherokee 

Canadian Sites and Symbols series 

Nunavut etc. 

Canadian Geographic Regions Series 

The Interior Plains (etc.) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Draft Written by Donna Klockars 

 

Learning Sequence Overview – Teaching Strategically with a 

Purpose and an End in Mind 

C0-Teaching Lesson Sequence: Donna Klockars and LauraTait  
Mentor Texts:    Frog Girl by Owen Lewis 

Supporting Texts: Wolf Family gifted by Chemainus Elders 97  

Can you believe?  Volcanoes by Sandra Markle  

Newspaper clippings and single copies of non-fiction text about volcanoes 

and The Adventure Myths 

Two Frogs by Chris Wormell 

 

The Big Inquiry Question: Life on earth depends on, and is part of, complex 

systems.  What are you doing to care for the earth? 

 

Selected PLOs related to Sustainability and the Environment are highlighted 

before each lesson.  Selected outcomes are put on I can…Evidence AFL 

template Lead teacher identifies range of PLO’s K-9 that are addressed ( 

 

The Environmental Learning and “Experience Curriculum Maps embrace the 

lesson intention of this learning sequence.  As Educators we need to 

facilitate students’ understandings of what constitutes responsible action  

toward the environment and help student to act responsibly in their personal 

lives D.K has highlighted the PLOs K-7 that fit for the lesson 

www.bced.gov.ca/environment-ed/principl-conceptualizing.html for this 

summary. 

 

Supporting students in becoming more aware of environmental issues and 

become local leaders and improve their sustainable practices in everyday 

life.  What will you do to integrate environmental learning principles into my 

 

Lesson Intentions: 

 Explain why sustainability is important and how the adventure myth 

supports this principal 

 Environmental Learning and experience Curriculum Guides are 

referenced throughout this lesion sequence 

 

 

 

 

http://www.bced.gov.ca/environment-ed/principl-conceptualizing.html
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Connecting Connecting  Strategy Resource / Graphic  
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 How will I get my 

students ready for new 

materials? 

 How will I build on what 

students already know? 

 What assessment will 

guide my planning? 

 How will I ENGAGE 

within first 5 minutes 

 How will I set a purpose 

for the reading 

(learning) 

 

 

Word Work/Connecting 

How will I provide scaffolding 

for new vocab and new 

concepts needed for the 

reads? 

Introduce the 

Big Question / 

Inquiry 

Introduce 

Lesson 

Intention: for 

Sequence is 

“There is an 

interrelationship 

between humans 

and their 

environment: 

How does the 

Adventure Myth  

embrace this 

concept: 

 

Mini-lesson 

intention: 

What is meant 

by 

“Time 

immemorial / pre 

contact? 

adventure myth, 

initiation etc. 

 

Create two sub 

questions that 

might direct us 

toward exploring 

the big Inquiry  

Model the 

environmental 

learning 

experience that 

examines the 

complexity of 

natural systems 

Human 

interaction with 

these systems 

and the effect 

on these 

systems is 

examined,   

 

Use Think, Pair and Share 

to complete traditional 

territories Canada map to 

the best of the team’s 

ability. 

Generate possible sub 

questions. 

Use What we think We 

Know about Indigenous 

Groups of Canada… 

Nuchunulth and Coast 

Salish focus  

Generate questions: 

based on Artifacts in a 

Bag. 

People Search for Frog 

Girl story will provide info 

re: background knowledge 

about frogs and the 

adventure myth. 

Volcanoes. 

Teaching Team models 

self talk with overhead of 

plate from Frog girl to 

teach making predictions 

based on Artifacts. 

Start Read Aloud from 

Frog Girl  

Students asked the AB 

Partner Talk their 

predictions for the story 

list. 

 

 

 

Think Alouds modeled    

People Search helps with 

Pre-assessment and 

student reflections 

 

 

Organizers  

Artifacts in a Bag 

BLM People Search  

 Pre-reading Predictions 

Use innovations mind map 

organizer and or concept 

organizer BLM for BK about 

Snuneymexw   

 

Create a mind map or KWL on 

this topic and the topic of 

adventure myth. 

Canadian Atlas for each 

student 

Concept Definition 

Mapping G.O. 

See /Read the Art  G.O 

If I was in this picture G.O 

What I See    What this tells 

                    me__ 

 

 

 

 

Senses Poem (Include feelings 

 

Book Pass for Volcano non-

fiction texts 

 

Resources / Materials 

What is In What is out 

 

Word Bank and Artifacts in 

a Bag combined to complete 

the Story Frame BLM 
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Inquiry 

questions can 

focus on 

diversity of life, 

aesthetics etc. 

 

 

 

 

 

Establish 

students schema 

for background 

geographic 

features of 

West Coast etc 

focus on 

mountain ranges 

and water 

elements 

 

Have multi-

leveled texts 

that will support 

sub questions – 

and ensure full 

participation for 

all students in 

the inclusive 

classroom 

Word Work/ 

Use Level 1 

and2 

Students 

complete Word 

Sorts or Word 

Taxonomies or 

Word Searches 
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WordWork/Vocabulary 

Development 

Concept definitions to 

support new learning 

How will I ensure that 

students use oral language as 

a vehicle for expanding 

personal schema for 

selected sub inquiry 

Have variety of 

atlas’s and 

historical atlas’s 

and user 

friendly non-

fiction on First 

Nations up and 

down the Coast 

 ( 

 

 

Example of 

time-lines and or 

create a time 

line to connect 

to setting and 

time in history. 

1. “What’s in?  

What’s out?” from 

Canadian Atlas  

and  Word Bank 

2. Word Accounting 

(organize bank of 

words (general 

fund) into 

geographic 

regions (specific 

accounts) 

3. OR complete 

Alpha Boxes for 

various relevant 

topics: frog life 

cycles, adventure 

myths  

4. If using Wolf 

Family Wolf as 

example of text 

to text 

connection. (Both 

are adventure 

myths ) 

5. Combine Alpha 

Boxes Strategy 

with 2 Word 

summary as a way 

to bring and build 

on schema for 

volcanoes. 

6. Book Talks for all 

supporting texts 

or music or art. 

These resources 

can be used for 

independent 

inquiry questions 

or independent 

reads for unit. 

7. Double Bubble 

map for historical 

fiction vs. 

adventure Myth 

8. Use tech support 

for 

brainstorming/min

d mapping via 

innovations web 

site 

 

 

 

 

 Use previous on map to build 

criteria  

classroom lesson historical  

fiction web. 

 

IN        OUT 

 

 

 

WORD BANK 

 

 

 

WORD SORT 

 

 

 

 

 

 

 

Word Sort for Frog Girl  

ABC Brainstorming G.O. 
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Processing  Processing Strategy Resources / 

Materials 
How will students actively 

process new information? 

 

How will they use structured 

/ purposeful conversations 

to reflect on what they 

read? 

What structures will help 

Analyze and organize new 

information? 

 

How will the lesson be 

chunked  

Students 

identify all text 

features for 

genre “Maps of 

Canada and 

World”. 

 

Students learn 

the Rules of 

Notice and keep 

collecting sample 

or “anchors” to 

help students 

make meaning. 

Students create sub 

questions around 

Understanding Canadian 

regions (geographic) 

during the reading of 

maps 

 

All sub questions will all 

work “in service” of the 

Big Inquiry. 

 

Question Matrix 

 

Create the Questions  

Rules of Notice bookmark 

Stop and Say Something  

Five Three One Strategy 

 

How does my new reading 

link to my setting (time, 

place) of the historical novel.  

(Text to text) Connections. 

 

How does the character 

interact (inference) with 

geographic region. 

 

 

Provide multi-

leveled and large 

variety of 

information text 

on 

Canadian 

Geographic 

Regions 

 

Use clear and 

explicit mini-

lesson to teach 

“Text features” 

 

Students are 

informed of the 

lesson intention:  

Powerful 

readers 

recognize the 

purpose of each 

text feature and 

can demonstrate 

use in writing of 

their own non-

fiction work. 

 

Lesson Intention 

During the Read:  

1. Student to create 

a new visual to 

show connections.  

Use digital 

picture of student 

samples on O.H.  – 

establish criteria 

for their work 

 

2. Character in a 

Box diorama 

 

3. Identify wow 

words via key 

words and a 

picture book 

mark. 

 

4. Tea Party: 

identify during 

the read clues to 

character 

identity. Rubric to 

support staying in 

role during 

celebration. 

 

5.  Read for the 

purpose of creating a 

Create criteria T chart 

 

Create criteria to include 

characteristics 

 

G>O. key words (outward 

and inside)  

Inside Outside 

G.O. 

Bannock ingredients and 

stove 

 

Criteria Chart for 

Tableaux 
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I can learn to 

add to my 

schema of the 

adventure myth 

by telling my 

partner about 

the parts of the 

myth. 

role play or tableau 

(keep notes) 

    

 

 

   

Transforming and  

Personalizing 

 Strategy Resources / 

Materials 

 
How will students 

demonstrate new 

understandings and provide 

evidence that the learning 

intentions and the PLO s 

have been achieved? 

 

Have students and teacher 

co-created criteria created 

for each published project? 

 

How will they integrate new 

information across the 

curriculum (the arts games)? 

 

How will they reflect on the 

Inquiry Question and their 

learning? 

Use a 

“Celebration of 

Learning” event 

where invited 

guests observe 

each group 

presenting their 

published works. 

 

Students will 

have choices 

around “showing 

that they know”. 

 

Provide 

opportunities 

for feed back 

from the 

audiences. 

1. Created a visual 

that includes 

geographic 

information and 

demographics of 

adventure myth 

 

2. Create a Trivial 

Pursuit game for 

“Frogs or Wolves 

(Twenty 

Questions  or 

People Search 

would also work 

 

3. Create Tableau 

for adventure 

myth (or Readers 

Theatre).Stolen 

Sun is in readers 

Theatre. ( Ellen 

White) 

 

4. Invite guests to 

Circle of 

Knowledge. 

Students 

responsible for 

invites, 

advertising, 

agendas and 

Provide pictures of 

samples to establish 

criteria.   

 

Ask Students to 

complete the Three 

Plusses and a Wish for 

Assessment of Learning. 

 

Welcome other schools 

and classrooms to 

dialogue on how this unit 

impacted their thinking 

around Aboriginal Issues 

such as Potlatching, 

Language Loss, and other 

assimilation issues. 

 

(What evidence do you 

have that demonstrates 

your understanding of 

the complexity of life 

and how to protect the 

eco-systems.. focus on 

the effect of human 

interactions on the 

complex ecosystems. 

 

Select items from your 

portfolio for three 

Plusses and a Wish 
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frame work 

 

5. Connect their own 

Family History 

Story through 

Visual medium.  

Make connection 

between family 

crest and family 

story 

 

Always bring discussion 

back to the Big Inquiry 

question and have 

students articulate how 

their completed inquiries 

transformed their 

learning and 

understanding 

 

Place mat activity to 

reflect on Strategies 

that helped me and why. 
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Lesson Sequence 

 
Donna Klockars, Demonstration Teaching   

 

 

 
 

 

 

Texts/Themes/Concepts:  Belonging, Displacement and World Mindedness 

Text:  Seed Folks, by Paul Fleishman 

 Who Is the World For? 

 

Background:   What I noticed about my students' learning. 

The Grade 5's are starting to "infer character" based on evidence, but can they 

make insightful connections? 

 

Target skills include:  (from BC Performance Standards) 

 To skim/summarize - then reread for details 

 Identify the big issues vs. the smaller details 

 Insightful connections for the big theme idea 

 

Connecting Strategy 

Skill:  Skim - Just Right Book Fit I- Insightful connections 

1. Give kids 3-4 books and complete a book passage 

2. Reflect on how they got so much info so quickly 

3. Share the pictures and the title from "Who is the World For" 

4. Read the Picture and Talk Art - Focussing on getting the 'big idea", not the 

details 

5. What's in What's Out… Vocabulary.  Read (shared) story - overhead and/or 

individual copy 

 

Processing Strategy: 

Skill:  Inferring character based on evidence 

1. A's read 4th story from "Seed Folks" - Use  - ? Bookmark 

2. B's read 5th story.  Less experienced reread "Anna" 

3. Stop and Say Something. (Use Cue Cards & Book Marks with Insert strategy) 

 

Transforming/Personalizing Strategy: 

Purpose:  To clarify thinking about character 

1. Discuss character #5 - Use trait  card to focus on character - evidence for 

inferring charactor 

2. Teacher/Model Riddle Box (character). Student can choose their character  

3. Set up criteria for good Riddle Box - on chart 

 

Possible follow-up activities:  (extending activities) 

1. Continue to work on People Puzzles in teams 

2. Write about a story character from Seed People - Use criteria to self-evaluate 
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Mentor-Text Mini-Lesson:  Teaching Strategically with a Purpose and an End in Mind  

 

Integrated Inquiry Unit:  Water has the Power to Change everything.  One well, One earth. What will be your role in ensuring the “One Well’s” 

Future? 

 

 

 
Lesson Intention:  

 

 Students will be highly motivated and engaged.  The lesson will introduce the broad concepts of the unit.  Beginning conversations will take place with partners and whole 

class on how the students will take responsibility for their learning by creating a question, or an inquiry that will frame their learning experiences for the unit and 

transform them as learners. 

 

 

Big Ideas and Key Understandings for the lesson and for the integrated unit: Self, peer and teacher assess these outcomes using the Red Light Green Light 

framework. 

For the unit:  

I can identify my schema around Water knowledge and I can create meaningful questions that will help direct my inquiry project 

 I can navigate the multi-leveled, multi-genre text set and determine resources that are relevant to my inquiry 

 I can interact with media text and determine the purpose and audience the authour is focusing on  

 I can show the water cycle by giving an example of where the water cycle can go wrong and b giving an example of how we can preserve it. 

 I can demonstrate how important water is in an ecosystem 

 I know how the water system works in my municipality (Nanaimo), provincially, and nationally and internationally. 

 I can explain photosynthesis and how water is a part of this cycle. 

 I can explain the carbon cycle and the term global warming  and how water fits into this topic. 

 I can demonstrate my understanding of the chemistry of water (molecular level I can identify three fiction and five non-fiction texts that have supported my 

understanding of the important role water plays in our lives.  

 I can take part in literature circles and information circles and demonstrate oral language outcomes identified for my grade. 

 I can persuade others to join me in completing my inquiry and as a result influence others to make changes so that water can be preserved. 

 I will demonstrate speaking in a respectful way with my peers through lit /information circles activities. 

 I can identify many of the strategies that non-fiction writers use to create the genre “creative non-fiction 

 I can show an understanding of social action and how persuasive writing and speaking are linked to this topic. 

 

Mentor Texts for the” Launch the Unit with “Wake Up” byMelissa Ethridge,  

 

Water A Drop of Water by Walter Wick, See for Yourself “WATER” 
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The Highest Tide by Jim Lynch One Well One Earth by Rochelle Strauss Single copies of text set 

collection Visuals on overhead 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Lesson Framework Adapted from Student Diversity-Classroom strategies to meet the learning needs of all students (Faye Brownlie/Catherine Feniak/Leyton Schnellert-2nd edition) 2006 

Pembroke Publishers – D. Klockers 

Purpose:  The What 

I want the students to be highly engaged 
within the first ten minutes. 
The students will understand that this will be 
highly interactive learning and that they must 
work to access prior knowledge and use 
strategies to make TS TW and TT connections 
 

 
 
 
 
 

Purpose: 

 
I want the students to become familiar with the 
text set that is available and to explore other 
ways of bringing in media and web infomation 
 

 
 
 
 
 

Purpose: 

 
Using self and peer assessment and re-
assessment of writing in role will result in more 
in depth response to literature. 

 
 
 
 
 

What I’m thinking:  The Why 

This lesson sequence is  intended to “Launch the 
Unit”   
I want the kids to know that they will have input to 
the content and that their questions will be used to 
guide their learning .  I want the students to OWN 
their learning! 

 
 
 
 
 
 
This is all about multiple literacies . 

 

Ithe students will apply skimming and nonfiction reading 

strategies and use stickies to hold their thinking and 

support their efforts to create questions 

 

 

 

 

 

 

 

Students will start to see that organizing new information 

is very critical to completing an inquiry.  Student must 

ask..Does this support the big inquiry Question 

 

 

 

 

 

 

 

 

 

Strategy:  The How 

1. Present the Girl and the Water Pistol visual to the class and present the 
stems What is the Big Idea? 
What is the purpose and who is the audience for this visual 
2. Introduce the idea of creating powerful questions.. Step one of an 
inquiry unit..Use quote In real life 
3.Use an Anticipation Guide that is attached to trigger thinking about the 
general knowledge the collective class might have around water and water 
issues. 
Play Melissa Ethbridge’s song Wake Up and put words on the oh. Use AB 
Partner Talk to find Purpose  and the Audience that Melisa is trying to 
reach. 
 
 
 
 
 

Using the text pass strategy students will skim and search for water facts 
by putting info on a sticky.  The fact can be one they are confirming or one 
that is new to them.  (See graphic organizer).  After three passes there is 
time for table talk.  Each person tries to sell the book that they got the best 
fact from or the info that most fits the inquiry question for this unit.  See 
attached for more details on Book Pass or Can it be a Fit Strategy 
Introduce the idea of authours use of Zooming In   How does Jim Swift  
use the senses to help the reader understand the setting “Tide Flats”? 
Read the list of phrases and  place them in the senses boxes (see oh) 
read from first few pages. Of The Highest Tide 

Demonstrate understanding in a variety of ways.  Transform personalize 
information…Re-organize new information to remember it. 
Create student worksheet for anticipation guide using stickies collected 
from the Text Passing Activity 
Create a Senses Poem using some of the sorted phrases from The 
Highest Tide. 
Write in role.. Be the character and say what you are seeing while you are 
on the flats. 
. 

 

 

 

Assessment   If students are engaged and I have modeled this lesson effectively, I will see that my 

students can (evidence): 
 

Making connections while skimming for texts that will fit the Inquiry big Question 
Identify the Show /Don’t Tell approach that Jim Swift used and include this in their Write 
in Role piece   

  

 

Processing 

Transforming/ 

Personalizing 
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Learning Sequence Overview – Teaching Strategically with a Purpose and an End in Mind  
 

 

Lynn Brown , Laura Tait,Terri Mack, Donna Klockars  

 

Mentor Texts –Cheyenne Again by Eve Bunting, Jim Thorpe’s Bright Path by J. Buchac,  No Time to Say Goodbye by Sylvia 

Olson,  Shi-Shi-etko by Nicola Campbell,  Secret of the Dance by A. Spalding and A Scow  

 

 The Big Inquiry Question :  
 

Skill Focus  
 

What particular skills 

will be developed? 

Skills 
 

 Structured Oral A/B Talk  

 Accessing prior knowledge 

 Synthesize 

 Connections 

 

 Inferencing 

 Relecting 

 Self assessment 

 Self-directed inquiry completed 

 
Connecting Connecting  Strategy Resource / Graphic  

 How will I get my 

students ready for 

new materials? 

 How will I build on 

what students already 

know? 

 What formative 

assessment will guide 

my planning? 

 How will I ENGAGE 

within first 5 minutes 

 How will I set a 

purpose for the 

reading (learning) 

 

 

Introduce the Big Question 

/ Inquiry 

Introduce issues and 

concepts re: 

Time immemorial / early / 

contact / immigration. 

Create two sub questions 

(local and global) 

Establish students schema 

for background on Canadian 

geographic features 

Use O.H. plate  showing 

Ojibway community pre-

contact 

Read the Art : Be in the Art 

Have multi-leveled texts 

Inquiry Model of Learning 

introduced.  

Use Think, Pair and Share to 

complete a Canada map to 

the best of the team’s 

ability. 

Generate possible sub 

questions. 

Use What we think We Know 

about Indiginous Groups of 

Canada…groups involved with 

early contact, later 

immigrant group. 

Generate sub questions: 

Teaching Team models self 

reflection re: family tree. 

Organizers or Materials 

BLM Canada Map without 

legend or labels 

Canadian Atlas for each 

student 

Concept Definition 

Mapping G.O. 

See /Read the Art  G.O 

If I was in this picture G.O 

What I See    What this tells  

                       me 

__________  

____________ 

__________  

____________ 

Senses Poem (Include feelings 
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Word Work/Connecting 

How will I provide 

scalffolding for new vocab 

and new concepts needed for 

the reads? 

that will support sub 

questions – students skim 

for relevance to big and sub 

inquiry questions. 

Word Work/Connecting 

Create interview frame 

Start Read Aloud from 

Birchbark House and Plate of 

Ojibway community 

Strategy  

 

Book Pass for Geographic 

region and immigration groups 

 

Resources / Materials 

 

WordWork/Vocabulary 

Development 

Concept definitions to support 

new learning 

How will I ensure that 

students use oral language as 

a vehicle for expanding 

personal schema for selected 

sub inquiry 

Have variety of atlas’s and 

historical atlas’s and user 

friendly non-fiction on 

Geographic Regions of 

Canada 

Have European maps etc. 

(identify immigrant groups) 

for information circles 

Example of time-lines 6 

titles with 6 text for 

historical fiction  

9. “ Whats in?  Whats 

out?” from Canadian 

Atlas OR Word Bank 

10. Word Accounting 

(organize bank of 

words (general fund) 

into geographic 

regions (specific 

accounts) 

11. OR complete Alpha 

Boxes for Canada 

Mapping / Sig 

Immigrant groups in 

Canada  

12. Combine with 2 Word 

summary  

13. Book Talks for all 

Historical Novels  

14. Double Bubble map 

for historical fiction 

 

 

 

 

      

IN        OUT 

        

 

 

WORD BANK 

 

Shield             Prairies 

 

         

 

 

 

 

 

 

 

 

Word Sort for Cheyenne 

Again 

ABC Brainstorning G.O. 

 

 

Processing  Processing Strategy Resources / Materials 

How will students Students identify all Students create sub Question Matrix 
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Processing Processing Strategy Resources / Materials 
How does my new reading link to 

my setting (time, place) of the 

historical novel.  (Text to text) 

Connections. 

 

How does the character interact 

(inference) with geographic 

region. 

Provide multi-leveled and large 

variety of information text on 

Canadian Geographic Regions 

 

Use clear and explicit mini-

lesson to teach “Text features” 

 

Students are informed of the 

lesson intention:  Powerful 

readers recognize the purpose 

of each text feature and can 

demonstrate use in writing of 

their own non-fiction work. 

5. Student to create a new 

visual to show 

connections.  Use digital 

picture of student 

samples on O.H.  – 

establish criteria for 

their work 

 

6. Character in a Box 

diorama 

 

7. Identify wow words via 

key words and a picture 

book mark. 

 

8. Tea Party: identify 

during the read clues to 

 

 

Create criteria T chart 

 

 

 

 

 

Create criteria to include 

characteristics 

 

G>O. key words (outward and 

inside)  

Inside Outside 

G.O. 

Bannock ingredients and stove 

 

actively process new 

information.? 

 

How will they use 

structured / purposeful 

conversations to reflect 

on what they read? 

What structures will 

help 

Analyze and organize 

new information? 

 

How will the lesson be 

chunked  

text features for 

genre “Maps of Canada 

and World”. 

 

Students learn the 

Rules of Notice and 

keep collecting sample 

or “anchors” to help 

students make meaning. 

questions around 

Understanding Canadian 

regions (geographic) 

during the reading of 

maps 

 

All sub questions will all 

work “in service” of the 

Big Inquiry. 

 

 

Create the Questions  

Rules of Notice 

bookmark 

Stop and Say 

Something  

Five Three One 

Strategy 
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character identity. 

Rubric to support staying 

in role during 

celebration. 

 

5.  Read for the purpose of 

creating a role play or 

tableau (keep notes) 

Criteria Chart for Tableaux 

 
Transforming and Personalizing  Strategies Resource Materials 

How will students demonstrate 

new understandings? 

 

What criteria will be created 

for each published project? 

 

How will they integrate new 

information (the arts games)? 

 

How will they reflect on the 

Inquiry Question and their 

learning? 

Use a “Celebration of Learning” 

event where invited guests 

observe each group presenting 

their published works. 

 

Students will have choices 

around “showing that they 

know”. 

 

Provide opportunities for feed 

back from the audiences. 

6. Created a visual that 

includes geographic 

information and 

demographics of modern 

map / or historical map 

linking historical novel to 

map information.  

 

7. Create a Trivial Pursuit 

game for “Canadian 

Historical Connections”. 

 

8. Create Tableau for 

historical novels (with 

Readers Theatre). 

 

9. Invite guests to Circle 

of Knowledge. 

 

Provide pictures of samples to 

establish criteria.   

 

 

Ask Students to complete the 

Three Plusses and a Wish for 

Assessment of Learning. 

 

 

Welcome other schools and 

classrooms to dialogue on how 

this unit impacted their thinking 

around Aboriginal Issues such as 

Residential Schools, Anti-

Potlatching, Language Loss, and 

other assimilation issues. 

 

 
Learning Sequence Overview – Teaching Strategically with a Purpose and an End in Mind  

 

Mentor Texts – Why Are the Ice Caps Melting?  Anne Rockwell  / The Dangers of Global Warming 
 

Unit at a Glance: “Early On in Launching the Unit.”   Lesson Focus: Understanding Media:  What makes a good poster or 

information card? 
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Learning Intentions: 
 

     L.A. : At anytime during this lesson students will be able to describe the learning intention for the lesson is:  Powerful 
Readers and writers recognize the purpose and intentions of text features.  They use text features to help them 

make meaning and to summarize   Writers and readers use patterns and text features to make the audience 
understand key concepts. 

     Science:  Global warming contributes to Ice Caps melting.   Humans have impact. The concept of Interconnected is explored. 

 

 Connecting Strategy Resource / Graphic  
Connecting 
I want to engage 

the reader by 
suggesting that 

the text I have 
selected needs a 
bit of Authors 
Assistance. 
 

 
 
 
Processing I 
want students to 
read to find big 

ideas on each 
page and to 

identify details 
that support the 
big idea 
(Heading) 

 

 

Transforming/ 

Personalizing 

  This will be an 

authentic “Write 

Like an Editor 

Activity.” 

 

 

 

 

Students will 

identify key 

text features 

missing and 

connect to a 

text – friendlier 

format. 

 

 

 

 

Students are to 

demonstrate 

that they can 

state the” big 

picture” 

heading for 

every  2-3 

pages 

 

 

 

Submit 

suggestions to 

publisher, i.e. 

Take cards to 

Buddy Class to 

see if hey 

worked.  Class 

will note that 

more info 

Strategy One:  Read Like an Editor.  Create Writing Teams of 5 students 

on each team.  Examine Mentor text for text–features inventory.   

Evaluate and identify missing t-f i.e. glossary, Table of contents, 

Headings, side bars, etc.  Identify the positive use of visuals that you 

note in mentor text.   

 

Strategy Two:  Edit Teams Mission.  Create Posters / Information Cards.  

Each Team to be responsible for reviewing poster examples and 

creating a report for the Editor in Chief.  Why this text needs Authors 

Assistance.   

 
Strategy 2.  Groups assign chunks for reading (reviewers) and then 

reach consensus as to Heading  and related details.  Teacher Models 

“Finding the Big Idea”  . See .  G.O. and completes first “ Chunk “(pgs. 

1-13).  Have these on O.H. to use in  whole class mini-lesson.lesson. 

 

Strategy 2a.  Now you give it a try – chunk 3-4 pg. (Gradual Release 

Model)  

 

 

 

 

Strategy 3.  Create a survey question t0 see if the descriptive text 

patterns worked.  Give to buddy Class and ask for feedback. 

 

Strategy 4. Revise, Revise, Edit, Publish. 

 

Strategy 5.  Create a panel of experts of students and resource people.  

Speak to U.N. about Global Warming. 

 

Strategy 6.  Create an Inquiry for this Topic. Brainstorn powerful 

G.O. 
  text          purpose         v  
  feature  

 

 

Examples of Posters and 

previously reviewed text 

such as Scoop on Poop. 
 
 
 
 

Use coloured lined 

stickies 

Headings 
 

_________  

_________ 

5   3   2   1   

 

Details 

Could use web 

 

 

Other resources to 

support student research.  

“We Are the Weather 

Makers.” 
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Assessment: 
Complete Rubric “Identifying Characteristics of Descriptive Text Pattern. 

Create a Jeopardy Text for “Great Ice Caps and Global Warming.” 
 

Inquiry Project 
How to Build a Cold Frame (small greenhouse) 
Authentic 

Real Life – Contact Community experts. 

 
Adapted from Student Diversity-Classroom strategies to meet the learning needs of all students (Faye Brownlie/Catherine Feniak/Leyton Schnellert-2

nd
 edition) 2006 Pembroke Publishers – D. Klockars 

 
 

 

 

 

 

 

might improve 

the poster or 

they might 

decide to 

visualize more 

effectively.  

 

questions. 
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Mentor-Text Mini-Lesson:  Teaching Strategically with a Purpose and an End in Mind  
Mentor Texts  The World That We Want by Kim Michelle Toft;, Integrated Unit:  One Well, One Earth Many Solutions 

Unit at a Glance:  This is the “Launching Unit” Let’s talk: The big focus question: Water is Life; How we treat the water in the well  affects every species on the planet. How will our 
understanding of water guide us in becoming stewards of our Earth’s “One Well” . 
Big Ideas of today’s lesson (key concepts, essential  understandings:)   Lesson Intention is that a picture book will often have a theme or concept that is supported through text 

and visuals. (Synthesis  
Students will identify the big understanding and support their thinking with evidence… 
Student outcomes (learning outcomes that will be addressed): Each Student will be able to inform visitors or peers that this lesson is created so that students will synthesize 

information between the text and visuals to extend understanding. (Powerful readers visualize from listening and they can determine what the author really want to say and really 
wants the reader to understand .  2. They can identify text features and use them in their own writing. They can provide evidence for their inferences from text or self  and text to 
world connections. 
Student outcomes:  Students will use the mentor text’s features to create new information that supports the Big Idea presented in the Mentor Text 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Mentor-Text Mini-Lesson:  Teaching Strategically with a Purpose and an End in Mind  

Purpose:  The What 

 
I want students to engage and connect 
prior knowledge with title.  The World 
We Want by responding in AB partners 
talk.  
 
 

 

 
 
 
 

Purpose: 

I need students to know the concept 
behind the word habitat – 
interconnection 
Vocabulary need for the read needs to 
be investigate 
 

 
 
 

 
 
 
 
 

Purpose: 

Students will demonstrate that they 
can sort the big ideas from the details 
and they can show what they know 
using a “new way” of representation 
and they remember the facts. 

 

 
 
 
 
 

What I’m thinking:  The Why 

 
Students must use feature of the text (cover 
title to predict the general gist of the text. . .  
 
Students will use visual “key hole” to explore 
sensory words that might be used in text. 
 

 
 
 
 
 

 
Students will review and write vocab & 
discuss strategies to make meaning from new 
vocab & to sort words based on their 
structures. 
 

 

 

 

 

 

My students must realize that reading from a 
variety of texts is required to fully understand 
the concepts - knowledge of how non-fiction 
reading is different from reading fiction is a 
must. 
 
 

 

 

 

 

Strategy:  The How 

1. What World would you want? . .–Use the Thinking Page  . . G.O.  
This graphic organizer is used as a thinking page. Think Pair and 
Share. Continue to share the book using o.h and students continue 
to add to their thinking page. Notice how thinking changes. 
Focus on the Question box by asking pairs to generated thoughtful, 
creative and imaginative questions 

 
 

Chunking - Choose 2 of the 3 selections…Complete during the reading 

1.Use the “Be in this Picture “ Graphic Organizer. 

2. Use the “What’s Important and Why” Graphics Organizer.  Student 
completes 2 boxes then goes out and searches for more  information from 
partner for third box. 

3. AB Partner Talk used after the read to create a word bank using the Accts 
and general ledger G.O.. 

 

 

 

 

Demonstrate understanding in a variety of ways.  Transform 
personalize information…Re-organize new information to 
remember it. 
1. G.O. Senses Wheel  
 see __ __colours. I hear __ __sounds, I notice __,__actions 
2. Note structure of text and text features at back. Create your 
own template  
 Create two new pages fashioned after the mentor text. Include art 
and background information. 
3. Complete 531 with visual to support the most important word or 
concept 
 

 

 

Assessment   If students are engaged and I have modeled this lesson effectively, I will see that my students 

can (evidence): 

1. Understand vocabulary used to describe  three 
habitats 

2. Will know 10 key facts  water ‘s role in each 
habitat you wrote about 

3. Will articulate the thinking behind their WORD 
SORT that was completed “after the read”. 

4. Will find the important ideas from the text. Big 
Idea 

 
 
3. 4. 

What still needs to be learned?  What criteria/evidence charts could 
be created 
Students create a rubric for their mentor text pages, self assess and 
peer evaluate, revise. 
Present to buddy class or take to publishing stage.  
Student Choice. 

Processing 

“Note Taking /  
Holding Your  
Thinking” 
strategies 
should be used 
without 
coaching. 
 Transforming/  
Personalizing 

“Learning only 
occurs through 
dialogue that 
allows for two 
consciousnesse
s to inform and 
shape each 
other… 

 

Connections 
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Mentor Texts  Head to Toe:  The  Human Body – (BolaPrint) by Andrea Roy; The Boss of Your Body by Michelle Sharton; Make it Work!  BODY:  The Hands on Science Approach 
by Liz Wyse 
Big Ideas of today’s lesson (key concepts, essential understandings:     
Students will understand that…Non-fiction text must be addressed in a specific manner and understanding aspects of text. 
Student outcomes (learning outcomes that will be addressed): Independently read and demonstrate comprehension of information text including materials that contain 
scientific/technical terms, visual materials with specialized features and complex ideas. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from Student Diversity-Classroom strategies to meet the learning needs of all students (Faye Brownlie/Catherine Feniak/Leyton Schnellert-2

nd
 edition) 2006 Pembroke Publishers – D. Klockars 

 
Learning Sequence Overview – Teaching Strategically with a Purpose and an End in Mind  

Purpose:  The What 

 
Understanding key vocabulary before going to the 
text will increase comprehension. 
Students will sort new vocabulary and give 
reasons behind their sort.  Unsure words are 
identified. 
 

 

 
 
 
 
 

Purpose: 

 
Students will read multi-leveled texts to gather 
and demonstrate understanding around 
Brain/Nervous system.  No one text will do the 
trick! 
 

 

 
 
 
 
 

Purpose: 

 
Students will demonstrate that they can sort the 
big ideas from the details and they can show what 
they know using a “new way” of representation 
and they remember the facts. 
 

 
 
 
 
 

What I’m thinking:  The Why 

 
Understanding the “concept” behind new 
vocabulary requires multiple exposures in a 
variety of contexts and texts…Support 
students’ comprehension by Word Work 
strategies. 

 
 
 
 
 
 

I chose the Anticipation Guide because it 
helps focus the read…Students must realize 
that non-fiction reading has a “purpose”. 
 

 

 

 

 

 
My students must realize that reading from a 
variety of texts is required to fully understand 
the concepts - knowledge of how non-fiction 
reading is different from reading fiction is a 
must. 
 

 

 

 

 

 

Strategy:  The How 

1.  Students do an OPEN SORT with the vocabulary taken 
from “Brain” section &”Nervous System”. 
2.  Anticipation Guide – Teacher created form to model this 
strategy.   
3.  Emphasize that the purpose of this is to create the 
“Purpose & Focus” for reading the article. 

 
 
 
 

Chunking - Choose 2 of the 3 selections… 

1. Use 5,3,1 strategy to identify Big Ideas for Brain/Nervous 
System texts. 

2. Use the “What’s Important and Why” Graphics Organizer.  
Student completes 2 boxes then goes out and searches for 
information from partner for third box. 

3. AB Partner Talk used after the read. 

 

 

 

 

Demonstrate understanding in a variety of ways.  Transform 
personalize information…Re-organize new information to 
remember it. 
 
1. Create an anticipation Guide for the next year’s class. 
2. Redo the WORD SORT now that you have read from at 
least two sources PLUS your text. 
3. Recreate “Structure of the Brain: pg. 181…Using the 
Nervous System… 
 

 

 
Assessment   If students are engaged and I have modeled this lesson effectively, I will see that my 

students can (evidence): 

1. Understand vocabulary used to describe form 
and function to nervous system. 

2. Will know 10 key facts about the brain. 

3. Will articulate the thinking behind their WORD 
SORT that was completed “after the read”. 

4. Will find the important ideas from the text. 

 
 
3. 4. 

What still needs to be learned?  What criteria/evidence charts 
could be created. 

Processing
  

“Note Taking /  
Holding Your  
Thinking” 
strategies 
should be 
used without 
coaching. 
 

Transforming/  
Personalizing 

“Learning only 
occurs through 
dialogue that 
allows for two 
consciousnesse
s to inform and 
shape each 
other… 

 

Connecting 
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Mentor Texts – Why Are the Ice Caps Melting?  Anne Rockwell  / The Dangers of Global Warming 
 

Unit at a Glance: “Early On in Launching the Unit.”   

                            Lesson Focus: Understanding Media:  What makes a good poster or information card? 
 

Learning Intentions: 

     L.A. : At anytime during this lesson students will be able to describe the learning intention for the lesson is:  Powerful 
Readers and writers recognize the purpose and intentions of text features.  They use text features to help them 
make meaning and to summarize   Writers and readers use patterns and text features to make the audience 

understand key concepts. 
     Science:  Global warming contributes to Ice Caps melting.   Humans have impact. The concept of Interconnected is explored. 

 
                          

 Connecting Strategy Resource / Graphic  
Connecting 

I want to engage 
the reader by 
suggesting that 
the text I have 
selected needs a 
bit of Authors 

Assistance. 
 
 
 

 
Processing I 
want students to 

read to find big 
ideas on each 
page and to 
identify details 
that support the 
big idea 
(Heading) 

 

 

Transforming/ 

Personalizing 

  This will be an 

authentic “Write 

Like an Editor 

Students will 

identify key 

text features 

missing and 

connect to a 

text – friendlier 

format. 

 

 

 

 

Students are to 

demonstrate 

that they can 

state the” big 

picture” 

heading for 

every  2-3 

pages 

 

 

 

Submit 

suggestions to 

publisher, i.e. 

Take cards to 

Strategy One:  Read Like an Editor.  Create Writing Teams of 5 students 

on each team.  Examine Mentor text for text–features inventory.   

Evaluate and identify missing t-f i.e. glossary, Table of contents, 

Headings, side bars, etc.  Identify the positive use of visuals that you 

note in mentor text.   

 

Strategy Two:  Edit Teams Mission.  Create Posters / Information Cards.  

Each Team to be responsible for reviewing poster examples and 

creating a report for the Editor in Chief.  Why this text needs Authors 

Assistance.   

 
Strategy 2.  Groups assign chunks for reading (reviewers) and then 

reach consensus as to Heading  and related details.  Teacher Models 

“Finding the Big Idea”  . See .  G.O. and completes first “ Chunk “(pgs. 

1-13).  Have these on O.H. to use in  whole class mini-lesson.lesson. 

 

Strategy 2a.  Now you give it a try – chunk 3-4 pg. (Gradual Release 

Model)  

 

 

 

 

Strategy 3.  Create a survey question t0 see if the descriptive text 

patterns worked.  Give to buddy Class and ask for feedback. 

 

Strategy 4. Revise, Revise, Edit, Publish. 

G.O. 
  text          purpose         v  
  feature  

 

 

Examples of Posters and 

previously reviewed text 

such as Scoop on Poop. 
 
 
 
 

Use coloured lined 

stickies 

Headings 
 

_________  

_________ 

5   3   2   1   

 

Details 

Could use web 

 

 

Other resources to 

support student research.  

“We Are the Weather 
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Activity.” 

 

 

 

 

 

 

 

 

 

Buddy Class to 

see if hey 

worked.  Class 

will note that 

more info 

might improve 

the poster or 

they might 

decide to 

visualize more 

effectively.  

 

 

Strategy 5.  Create a panel of experts of students and resource people.  

Speak to U.N. about Global Warming. 

 

Strategy 6.  Create an Inquiry for this Topic. Brainstorn powerful 

questions. 

 

 

Makers.” 

 

 
 

 
 

 
 

 
 

 
 

 

  
 

Assessment: 
Complete Rubric “Identifying Characteristics of Descriptive Text Pattern. 
Create a Jeopardy Text for “Great Ice Caps and Global Warming.” 

 
Inquiry Project 

How to Build a Cold Frame (small greenhouse) 
Authentic 
Real Life – Contact Community experts. 


